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** Sharp contrast between clinical and theory
pedagogy

AACN call for change to nursing education

> Facilitate Critical thinking/Problem-Solving

QUESTION 1 a and b: Case reports demonstrated significant mean differences on Problem-Solving and Critical Thinking Total
scores and most of their rubric components
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1. Over a semester in a course using a 003): .54 mean 16 . mean decrease of 1.1 o -
comprehensive approach using scaffolding are increase from 15t to  E ¢ s points between the 1* 20, -
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a) Problem Solving as a whole and its T A A I
components: . QUESTION 2a and b: Comparison of mean initial and final total scores did not indicate significant occurrence of transfer of
b) Critical Thinking as a whole and its e , , . .
components? abilities after comprehensive approaches were used for Problem-Solving or Critical Thinking as a whole.
2 To what extent does transfer of skill occur after “* However, for two components of the Problem-Solving rubric there were indications of transfer with significantly higher scores in
using a comprehensive, scaffolding approach in: the fourth case than first case for: Planning to Solve the Problem (p = .001) and Problem Solution (p = .010).
a) Problem Solving as a whole and its
components?
b) Critical Th/ntk/gg as a whole and its <+ There were notable differences in the significant trends for Total Problem Solving (positive linear trend with higher final scores
components

than initial) and Critical (quadratic with higher initial scores than final) scores

Overall improvements in Problem-Solving but not Critical Thinking

Low scores on select components (ex: Implications and Consequences) are ripe areas for further targeted solutions.
May need more than one semester to make a significant difference in Critical Thinking abilities

Students at the senior level may still be developing critical thinking and problem-solving skills
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Final semester nursing leadership and
management course in a prelicensure
baccalaureate program
* Three class sections with different instructors
* All enrolled students consented (N=44)

* Missing data for Case #1 = 5 students; Cases # 2 “** There was high agreement between individual rater scores and all differences were resolved via discussion
and 3 = 1 student, Case #4 = 4 students ** Differences between case scores may be associated with variation between class instructor and/or complexity of the four cases
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